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This project was designed to identify instructional
strategies and activities to be used concurrently with
selected literature for students with specific learning
disabilities. As students progress through the middle and
high school grades, specific strategies for reading are
essential if students are to successfully comprehend
narrative as well as expository text. Instructional
strategies and activities were compiled for teacher use for
male students at the middle and high school level.
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CHAPTER ONE
BACKGROUND OF THE STUDY
Introduction
Students identified as having Specific Learning
Disabilities (SLD) generally receive reading instruction in
a resource room, a special education classroom concept
designed to meet the individual needs of students
identified as having a specific learning disability.

For

students identified with a disability in the area of
reading, the individualized reading program is based on the
goals and objectives agreed upon in an Individualized
Education Program (IEP), which is a student's written
educational plan for special services.

Many special

education classes are limited to a daily regime of drills
and exercises (Sorenson, 1986).

In reading, students are

assigned phonics workbooks in which there is little overlap
between the words used and vocabulary found in their texts.
They are also asked to practice comprehension skills using
isolated paragraphs that do not coincide with text (SpearSwerling & Sternberg, 1996).
In this type of setting, students have few
opportunities to read and write for natural (Sorenson,
1986).

As students progress through middle and high

school, expository readings as well as narrative readings
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tends to be challenging for students with SLD because of
the higher reading level of the texts.
Sternberg, 1996).

(Spear-Swerling

&

Instructional strategies for

comprehension, as for example, KWL, K: What I Know; W: What
I want to find out; and L: What I Learned, Semantic
Webbing, and Story Mapping may contribute to the
comprehension of narrative as well as expository or content
area text.

Harris and Pressley (1991) noted that

adolescents with SLD as well as students reading at or
above grade level, benefitted from the use of such
instructional strategies.

Strategies such as these may be

used as tools to teach students methods to gain meaning
from a text.
Students with SLD are in need of balanced reading
programs, including skills and meaning-based instruction.
In considering the individual needs of students, it becomes
evident that not all approaches are effective with every
student (Eldredge & Butterfield, 1986).

Farris and

Anderson (1990) noted that a literature-based reading
curriculum may not be a panacea for all students, but it is
a desirable alternative.

A resource guide with a plethora

of instructional strategies and activities, to be used
concurrently with appropriate literature, can serve as one

(
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tool, to encourage a more balanced reading program for use
with students identified as having SLD.
Statement of the Problem
This study deals with the problems of current reading
practices with middle and high school SLD students, which
focus primarily on drills and skills without emphasizing
other instructional strategies. Past and present reading
instruction predominantly consists of drills and exercises
through worksheets, primarily focusing on the lower level
skills of decoding (McGill-Frasen

&

Allington, 1991;

Palenscar & Klenk, 1992). However, as students progress
through the middle and high school years, it becomes
evident there is a need for the teaching/modeling of
instructional strategies to help with the increased amount
of reading of narrative and expository text in the content
areas.

The majority of students identified as having SLD

lack the necessary strategies for reading instruction as
they progress through the middle and high school years.
Reading must be viewed as part of a child's language
development, not as a discrete skill that is isolated from
listening, speaking, and writing (Anderson, Hiebert, Scott,
&

Wilkinson, 1985).
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Purpose of the Study
The purpose of this project was to develop a resource
guide for teachers containing instructional strategies and
activities which can be used with narrative and expository
texts to help students develop pre-reading, during-reading,
and post-reading strategies for texts and literature
materials.

This guide can be used by general and special

educators to enhance the reading curriculum for middle
school and high school students with SLD.

Because the

majority of the students involved in the author's special
education class were males, most of the reading selections
were geared to middle and high school boys' interests.
Significance of the Study
Students who receive instruction for reading through
special services are often limited to a skills-based
reading program.

A shift in reading instruction is needed

for students with SLD in middle and high school because of
the increase of information from narratives as well as
expository text.

Students with SLD often lack effective,

sophisticated cognitive and metacognitive strategies (Wong,
1982).

Adolescents with SLD have also been characterized

as passive learners (Wiens

&

Wong, 1983).

Instructional

strategies provide students opportunities to become active
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learners by making choices, constructing their own meaning,
and gaining strategies for comprehension. Without these
strategies students may struggle to gain meaning from a
text.

The use of instructional strategies, coupled with

appropriate text, may enable students to become active
learners engaged in authentic, purposeful, and meaningful
learning, within special and general education curriculum.

Definition of Terms
Expository Text: Literature most often found in content
area text that is more factual and usually contains a
pattern of main ideas and details (Vacca & Vacca, 1986)
Individualized Education Program (IEP): Refers to a
student's written plan for special services, which includes
present level of performance, goals/objectives, and
services (Rothstein, 1995).
Individuals With Disabilities Education Act (IDEA): Refers
to the Reauthorized Education for All Handicapped Children
Act (Rothstein, 1995).
Instructional Strategies: Refers to a series of methods to
help students direct their learning, focusing on how
students learn, rather than what they learn.
KWL: An instructional strategy developed by Ogle (1986) for
reading and studying content area textbooks. The letters
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represent: K: What I know, W: What I want to find out, and
L: What I learned.
Literature-Based Reading Program: A reading program using
children's literature as the basis for reading instruction.
Memory:

Refers to the ability to encode, process, and

retrieve information after one has been exposed to
experiences (Swanson & Cooney, 1990).
Metacognition: Refers to an awareness of one's thinking
strategies that are needed for learning (Schumaker,
Deshler, & Ellis, 1986).
Motivation: Refers to the inner drive that causes people to
be energized and directed in their behavior (Smith and
Luckasson, 1995).
Narrative Text: Literature that is usually recognized by an
identifiable plot, setting, group of characters, and
sequence.
Semantic Mapping: An instructional strategy that uses a
diagram to help students see the relationship among words.
The four steps include the following: 1. The teacher
selects an important word or topic, 2. The teacher writes
the word on the chalkboard or overhead projector, 3. The
teacher encourages students to think of as many related
words as possible, and 4.

Students and the teacher then

add labels to groups (Irvin, 1990).
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Specific Learning Disability: Described as difficulty in
learning to read, write, listen, or do math. A student with
learning disabilities has adequate intellectual ability but
displays a significant gap between one's level of ability
and achievement (Gunning, 1996).
Story Mapping: An instructional strategy used to improve
reading comprehension.

A story map is a kind of pictorial

graphic that helps the student to organize information from
a story or text.

Components of the map may include the

following: characters, setting, plot, goal, action, and the
outcome (Idol

&

Croll, 1987).

Overview of the Study
Chapter one includes the need and rationale for the
project.

Chapter two is a review of the related literature

with regard to specific learning disabilities, identifying
current reading practices used with students with SLD,
reading preferences of male middle and high school
students, literature-based reading curriculum, and
instructional strategies and activities to be used
concurrently with selected literature for male students
with SLD. Chapter three is an account of the population,
materials, and methods used, as well as an overview of the
procedures.

Chapter four consists of the guide to be used
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with middle and high school male students with SLD. Chapter
five concludes with a summary, discussion, and
recommendations for further research.
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CHAPTER 2
REVIEW OF LITERATURE

The purpose of this project was to develop a resource
guide for teachers containing instructional strategies and
acLiviLies which can be used with narrative and expository
texts to help students develop pre-reading, during-reading,
and post-reading strategies for texts and literature
materials.

This guide can be used by general and special

educators to enhance the reading curriculum for middle
school and high school students with SLD.

Because most of

the students involved in the author's special education
class were males, most of the reading selections were
geared to middle and high school boys' interests.

Included

in this chapter are Specific Learning Disabilities (SLD),
reading preferences of middle and high school male
students, literature-based reading curriculum, and
instructional strategies.
Specific Learning Disabilities
More than half of all children with disabilities have
SLD.

Approximately five percent of all school-age students

are identified currently as SLD and are receiving services
in various educational environments (Smith
1995).

&

Luckasson,

It has been estimated that there are more males
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than females with specific learning disabilities.
According to the U.S. General Accounting Office (1981) the
child count data now supports this estimate with about 72
percent males and 28 percent females.
Historically, since the 1800s, individuals from
different disciplines have attempted to define a group of
children with behavior and learning characteristics that
have interfered with their ability to read, write, and
reason.

The term learning disabilities was coined by Kirk

in 1963 (Idol, 1989).

Since then there have been numerous

definitions of learning disability. Rothstein (1995)
defined The Federal Government definition, contained in the
Individuals with Disabilities Education Act (IDEA) as,
A disorder in one or more of the basic
psychological processes involved in understanding
or in using language, spoken or written, which
may manifest itself in an imperfect ability to
listen, think, speak, read, write, spell, or to
do mathematical calculation. The term does not
include children who have learning problems,
which are primarily the result of visual,
hearing, or motor handicaps, or mental
retardation, of emotional disturbance, or of
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environmental, cultural, or economic disadvantage
(p.

78).

Similar to the definition in IDEA, Gunning (1996) also
defined learning disabilities as a group of disorders that
interfere with learning to read, write, listen, or do math.
In addition, such a student generally has average
intellectual ability but a significant discrepancy exists
between level of ability and achievement.

Within these

definitions and others, educators struggle with the
identification of learning disabilities that can cause
reading difficulties. Some characteristics of specific
learning disabilities that can cause reading difficulties
include lack of motivation, memory, and metacognitive
skills.
The inner stimulus that drives people to be energized
and directed in their behavior can be defined as motivation
(Smith & Luckasson, 1995). Students with SLD often lack
this motivation.

They appear to be passive learners, which

indicates they do not possess effective learning
strategies, or seek help when necessary. Students with SLD
often do not know how to go about the task of learning.
Consequently, they become passive and dependent learners,
better known as "learned helplessness"

(Torgesen, 1982).

Students with SLD often need encouragement and direction
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from others before they realize they want to learn (Kidder,
1989).

One key to motivation is to help students discover

their interests and begin to implement purposeful
activities that may encourage a student to become actively
involved in one's own learning.
Another characteristic of SLD that may cause learning
disabilities is the lack of memory.

Memory involves

encoding, processing, and retrieving information that an
individual has been exposed to or experienced (Swanson &
Cooney, 1990). Students who possess memory disabilities
often lack effective strategies such as organization to aid
in memorizing information and metacognitive skills to
facilitate recall (Swanson, 1983).

The information may or

may not pass from the working memory to long-term storage
depending on whether the student deems the information
important, has meaning, or makes sense (Rubenstein, 1994)
Interest, purpose, and meaning must coincide for optimal
learning to occur.
The lack of metacognition skills is yet another
characteristic of SLD that may contribute to learning
disabilities.

Metacognition includes an awareness of

the skills and strategies a student needs in order to
effectively perform a given task and the ability to
use these strategies purposefully (Baker
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&

Brown,

1984a).

Students who have metacognitive abilities

while reading relate prior knowledge to new
information, make predictions, reread for clarity of
text, and use self-questioning techniques throughout
the reading (Baker & Brown, 1984b). However, students
with SLD who lack these skills tend to read slowly and
laboriously at the same rate, failing to use
corrective strategies when something makes little
sense.
According to Sanacore (1998) teachers feel pressured
by administrators to teach basic skills, direct
instruction, and develop individual educational programs
that highlight the deficits, as well as respond to legal
issues involved with students identified as having SLD.
However, adolescents face new challenges as they progress
through the middle and high school years, namely,
emotional, physical, psychological changes as well as
academic challenges (Atwell, 1998). The pressures are even
greater for students with SLD, who make up the vast
majority of students receiving special services.
Because of the emphasis on skill and drill instruction
in many special education environments, these students
often find school has little relevance to real-life
situations and consequently become bored, seeing little
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purpose in their learning, and eventually give up or may
drop out of school (Mee, 1997).

The challenges are further

compounded by the additional pressures of reading and
comprehending expository as well as narrative text in the
general education curriculum. A predominantly skills-based
reading curriculum enables students to master skills in
isolation; however, the necessary adaptive strategies
needed for text comprehension may be lacking (Sorenson,
1986).

Thus, just acquiring the skills may not improve

reading without concurrent acquisition of the strategies of
where and how to apply them.
When students are continuously confronted with a lack
of necessary strategic skills the reading process can
become tedious, and fail to develop meaning (Hirsch, 1998)
Trelease (1986) stated,

"By focusing exclusively on drill

and skill in the reading process, we had created schooltime
readers instead of lifetime readers." Again, focusing on
only one aspect of the reading process fragments the act of
reading, thus making it meaningless or irrelevant (Podl,
1995). Fleming and Forester (1997) stated:
When disadvantaged students were taught skills in
isolation, there was little carryover of these
skills,

. by bringing language enhancement

and remedial reading strategies together, a more
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natural context for learning and maintaining both
skills would be formed, which would promote
carryover and more meaningful learning (p. 177)
For students to be successful readers, educators must
consider the individual interests of students.

A look into

the reading preferences of middle-and high-school male
students is essential.

Reading preferences of middle and

high school male students will be addressed in the
following section.

Middle/High School Male Student Reading Preferences
Students bring a host of knowledge and experience with
them to school; however, because the interests they have
are sometimes unrelated to the school process, learning
opportunities are missed (Mee, 1997).

When students draw

on their unique background knowledge and experiences and
relate them to the objective, they have brought purpose and
relevance to their own learning (Spear-Swerling
Steinberg, 1996).

&

Knowing students and their individual

interests is the ideal way to relate the curriculum to
their individual needs.
Reading interest inventories have been used as one
tool for determining individual reading interests of
students.

An interest inventory consists of numerous
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topics, from which students select their preferences.
Inventories can serve as an initial step in motivating
readers as their purpose is to reveal individual
preferences.

Educators use this information when

considering literature selections for individual students.
When students have a choice in their reading materials,
they are more likely to be motivated to read (McKenna,
1986) .
Studies regarding reading preferences of male and
female students are often used as yet another tool for
determining reading interests when specific literature is
being considered for use in the reading curriculum.

A

number of studies have been conducted on the reading
preferences of male and female adolescents.

McKenna (1986)

conducted a study where 576 students with SLD rated,
through the use of a graphic rating scale, 44 topics of
interest.

The results revealed males tended to prefer

topics related to war, sports, car racing, motorcycles,
camping, and backpacking.

Females, on the other hand,

preferred topics such as fairytales, romance, and poetry.
A study that compared male reading interests to female
reading interests conducted by Johnson and Greenbaum (1982)
concluded that in general boys preferred to read adventure,
science, sports, and information books, where girls tended
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to choose mystery, romance, fairytales, and books about
domestic topics, school life and animals.
In a similar research, Moffitt (1997)

investigated

reading preferences of adolescent males and concluded that
varied genres (fantasy, science fiction, sports, adventure,
suspense, and detective) were most preferred.
Hall and Coles (1997) cited a major study conducted
by the Children's Reading Choices Project, a survey of
almost 8,000 children ranging from age 10-14 conducted at
the University of Nottingham. The data consisted of a
questionnaire survey and follow-up interviews.

The results

concluded that males preferred books about war, horror,
adventure, science fiction, and fantasy, whereas females
preferred mystery, fantasy, and romance.
A reading interest survey conducted by Bank (1986)
included 844 students in grades six through twelve. The
survey included a selection of the student's personal and
academic characteristics.

A table was prepared which

demonstrated the effects of the characteristics on the
percentages of students reading each topic voluntarily.
The table revealed that adolescent male students selected
the following genres as their top five choices: sports,
sex, mysteries, horror, and famous people. Females selected
love, teens, romance, mysteries, and growing up as their
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top five choices. This table may be considered as a tool
for text selection as it allows teachers and students to
make more accurate determinations of reading interests
based on this data.
A study by Schultheis (1990), including 240 eleventh
grade students, indicated that certain types of books were
more appealing to members of one sex over the other.
Generally, males preferred reading about action, sports,
and male protagonists.

Females also preferred books with

male protagonists as well as female protagonists,
relationships, fiction, and poetry.

The results of these

studies were similar to past findings that substantiated
the importance of a student's gender when determining
reading interests.
These findings indicated distinct preferences between
male and female students do exist and should be considered
when selecting literature.

Based on the previous

literature review, specific reading preferences become
increasingly noticeable as students move into adolescence.
It is important to consider male reading choices in order
to provide an appropriate reading curriculum that
encourages students to become successful readers.
As adolescents attempt to understand themselves and
others, it is imperative that they have many opportunities
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to explore a variety of issues, topics, and activities that
relate to their talents, interests, and values.

Knowing

student's individual preferences, providing appropriate
literature, and involving them in interesting activities
enhances a reading program (Scales, 1996).

Literature-

based materials, which lend themselves to student-generated
learning, will be addressed in the following section.

Literature-Based Reading Materials
Literature-based reading programs lend themselves to a
student-centered approach as they generally include a wide
range of literature available (student choice), time to
read, sharing of ideas following the reading, reading
aloud, and sustained Silent Reading (Frew, 1990). Classroom
environments that foster reading motivation parallel
literature-based instruction; a teacher as a reading model,
literature-rich environment, student choice, familiarity
with books, and sharing of books Gambrell

(1996).

Zarrillo (1989) noted the following five activities as
essential elements of a literature-based reading program:
the presentation of literature, children's response to
literature, individualized time, teacher-directed lessons,
and projects.

Self-selection of reading material and

activities, an element of literature-based reading, is
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essential if students are going to enjoy reading.

Sanacore

(1998) stated:
Interestingly, when young citizens have opportunities
to determine their own course of action, this freedom
to choose can positively affect their general wellbeing, their behavior and values, their academic
achievement, and their overall growth and development
(p.

3) .

Literature-based curriculum encompasses prereading, during-reading, and post-reading activites.
When teaching the stages of reading, Yopp and Yopp (1992)
stated,
Plan activities for three stages of study:
before, during, and after reading the book. Prereading activities should spark students'
curiosity and activate relevant background
knowledge. During-reading activities should
promote comprehension and call attention to
effective uses of language.

Post-reading

activities should extend students' thinking about
ideas, events, or characters in the book and
promote connections between the book and real
life or between one book and another (p. 7).
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A study that compared literature-based reading
with basal and mastery learning instruction was
conducted by Cohen (cited in Tunnel & Jacobs, 1989)
A control group of 130 second grade students who were
taught with basal readers was compared to 155 second
grade students in an experimental group using
literature-based curriculum as well as their basal
reading instruction.

Results of the study revealed

the experimental group showed significant increases in
word knowledge and reading comprehension over the
control group.

In related research, Cohen's study was

replicated by Cullinan, Jaggar, and Strickland (1974)
with similar results (cited in Tunnel & Jacobs, 1989)
When selecting reading material for individual
students, it is important to consider the history,
interests, attitudes, and reading approaches that a student
possesses.

Understanding students causes educators to go

directly to the source, the students themselves, and learn
how they view the world, school, and their own learning.
Providing literature-based reading materials may be a
motivating factor as students have access to real
literature, opportunities for self-selection of books,
familiarity of books, and social interactions with others
about books (Gambrell, 1996).
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Reutzel and Hollingsworth (1988) concluded that the
solution to reading problems of many students with SLD was
to help put language together in meaningful ways.
Integrating literature-based materials with specific
instructional strategies may be one tool educators can use
to foster meaningful instruction for students with SLD.
Instructional strategies for reading narrative and
expository text will be addressed in the following section.

Instructional Strategies
Because comprehension is the ultimate goal in reading,
comprehension activities play a critical role of any
instructional program (Spear-Swerling

&

Sternberg, 1996)

The use of instructional strategies, a series of methods to
help students direct their learning, focuses on how
students learn, rather than what they learn. Students have
the opportunity to construct meaning through the use of
strategies which they can apply to narrative and expository
materials. These strategies may promote comprehension and
should be considered an essential part of any balanced
reading program.
Instructional strategies for pre-reading, duringreading, and post-reading may be presented before, during,
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and after instruction. These might include KWL, Semantic
Mapping, and Story Mapping. These activities give students
a purpose for reading before, during, and after the reading
of a text. Pre-reading, during-reading, and post-reading
strategies and activities that are open-ended encourage
critical thinking, focus on ideas in text, allow for
personal responses to literature, and enable students to be
active learners who engage in meaningful learning.
Gunning (1996) identified the following six principles
related to instructional strategies:
The first principle of reading instruction is to
help students construct meaning from text.

The

second principle is to have students focus on the
big ideas.

As students may not be familiar with

organizational patterns of science and social
studies, a third principle to include in
instruction is how to use organizational patterns
to aid reading comprehension and writing.

A

fourth principle is to activate students' prior
knowledge.

Because content area subjects have

their own specialized vocabularies, a fifth
principle is to help students develop vocabulary
and concepts.
important.

Strategy instruction is also

Although students may have been
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introduced to strategies, they do not always
transfer this knowledge.

A sixth principle is to

stress instruction in the application of learning
strategies (p. 206).
Reflecting on these principles prior to implementation
may help determine the most appropriate instructional
strategies for meeting the individual needs of middle and
high school students. The implementation of specific
strategies over others is determined by the text's content.
Educators need to select appropriate ones that are wellmatched to the actual tasks presented.

In addition,

teaching only a few at a time and teaching them well is
recommended.

New strategies can be introduced as former

ones are well known (Pressley, 1990). According to SpearSwerling and Steinberg (1996), prior knowledge can
influence the degree to which strategies are used.
Sometimes a reader may already possess a considerable
amount of knowledge about a specific concept, and
consequently they have little use for certain strategies.
To encourage self-directed learning in students, a
balance of teacher directed review and rote learning with
student-generated curriculum is needed (Rubenstein, 1994)
The implementation of instructional strategies, coupled
with appropriate text, may enable students to construct
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their own thoughts and meaning about a subject. Harris and
Graham (1996) stated•

. children are seen as

inherently active, self-regulating learners who construct
knowledge in developmentally appropriate ways within a
social context." When students use strategies such as
summarizing, semantic webs, and response journals, they are
using specific skills such as main ideas and sequencing.
Utilizing strategies such as KWL, Semantic Webbing, and
Story Mapping concurrently with pre-reading, duringreading, and post-reading activities allows students the
opportunity to be successful in the reading curriculum and
may enable them to generalize or transfer the knowledge to
the content areas. Content area reading such as history,
science, math or the social sciences often are required in
a student's curriculum.

Consequently, the student may be

exposed to text that may seem irrelevant as well as
difficult to comprehend (Spear-Swerling & Sternberg, 1996).
Middle and high school students with SLD especially benefit
from instruction in the use of strategies (Harris &
Pressley, 1991).

As expectations increase in the content

areas, instructional strategies are another tool educators
may use to promote reading comprehension. Students with
learning disabilities often struggle with reading in the
content areas.

The teaching of instructional strategies
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may help facilitate the transition to content-area reading
as students progress in school (Anderson, et al, 1985).
As students with SLD approach the middle and high
school years, their understanding of knowing how to learn,
namely metacognition, is as important as their
understanding of facts. It becomes evident there is a need
for the teaching/modeling of instructional strategies to
help with the increased amount of reading of narrative and
expository text in the content areas.

Various strategies

can be used to improve students' understanding of specific
concepts (Ryan, Weed,

&

Short, 1986).

Much effort is

directed toward helping students to be successful readers
through a prescribed, organized system with an emphasis on
skills instruction; however, the implementation of
teaching/modeling of appropriate instructional strategies
may also increase students' opportunities to succeed in
reading.
There are a number of strategies for use with reading
narrative as well as expository text.

One considered

important by Gunning (1996), KWL, is a method that helps
readers build and organize background knowledge as well as
identify essential concepts in a reading selection. This
strategy is particularly effective with content area texts.
A pre-reading activity would include brainstorming,
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categorizing, predicting, and questioning. Students use
prior knowledge to activate the K: What I Know; and the
W: What I want to know. During and post-reading activities
includes students sharing and writing the L: What was
learned (Ogle, 1986). The goal is for students to be
cognizant of their learning before, during, and after the
reading of a text. They bring personal background knowledge
and experience, thus becoming active in their own learning.
Story Mapping, a strategy used to improve
comprehension, is a graphic representation that helps the
student to organize information from a story or text. The
degree of comprehension depends on the student's schemata.
A study conducted by Vallecorsa and Bettencourt (1997)
included three thirteen year old seventh grade male
students with SLD.

The objective was for students to

recognize important elements of stories by having them use
a story map that "graphically displayed" these elements.
The results of this study suggested this strategy may
be an effective method to help students develop story form
and consequently improve their reading comprehension.

All

three students improved on their ability to include
pertinent information in their retellings of a story.
According to Vallecorsa and deBettencourt (1997), these
results are consistent with other studies involving the use
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of story mapping.

One such study conducted by Idol and

Cro11(1987) included five elementary students with SLD were
taught to use a story-mapping strategy.

The results

indicated all five showed improved reading comprehension on
daily lessons and four of the five were able to maintain
comprehension when no longer using the strategy. This
strategy can be effective in improving the reading
comprehension of students with learning disabilities by
making the student aware of the relationship between the
schemata and the reading material (Idol

&

Croll, 1987).

The last strategy researched was the Semantic Map,
which is a diagram that may help students see the
relationship among words.

First developed by Hanf (1971),

this strategy has been used effectively as a pre and postreading strategy. The steps include 1. The teacher selects
an important word or topic, 2. The teacher writes the word
on the chalkboard or overhead projector, 3.

The teacher

encourages students to think of as many related words as
possible, and 4. Students and the teacher then add labels
to groups. A study by Boyle (1996), examining the effects
of a mapping strategy, involved thirty students identified
as SLD with poor reading comprehension.

These students

were assigned to either an experimental or control group.
Through strategy instruction, the experimental group was
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trained to create semantic maps from reading passages.

The

results of the study indicated students from the
experimental group demonstrated significant increases in
comprehension, both literal and inferential.

This strategy

is two-fold, in that it can be used as an extension of the
KWL strategy.
Sinatra, Stahl-Gemake, and Berg (1984) conducted a
study in which several different semantic maps were used
with students with SLD.

Results of the study indicated

students were able to visualize how ideas were linked to
prior knowledge.

They were also able to organize and

construct their thoughts more efficiently.

This study

concluded that the substantial gains in comprehension may
be the result of semantic maps visually presenting major
points of the content.

Because students with SLD tend to

have problems storing and recalling information, semantic
mapping may prove to be a useful strategy for increasing
comprehension in reading.
According to the Learning Disabilities Association of
America (1996), no single reading method will be effective
for all students with learning disabilities. Reading
continues to be an area of difficulty and frustration for
students with SLD (O'Shea

&

O'Shea, 1998). Middle and high

school students with SLD have experienced numerous years of
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frustration as the expectations become more demanding. As
they continue to struggle academically and socially, one of
the effects is a large number of students drop out of
school. According to the U.S. Department of Education,
Office of Special Education Program (1989), almost 27
percent of students with SLD who were 14 years of age or
older dropped out of high school during the 1987-88 school
year.
Students need to be viewed as active learners who are
capable and eager to learn. Not all students are interested
in the same things. The key is to provide enough types of
activities and materials so that each student finds
something interesting and worthwhile.
As educators, if we want to see students succeed in
special and general education classrooms, we must be
willing to provide a balanced reading program that includes
both a skills and meaning-based curriculum. Teaching
appropriate instructional strategies is imperative at the
middle and high school level because of the influx of
reading materials and increased expectations of general
education classes. Teaching of strategies not only helps in
the reading curriculum, but may also allow a student to
generalize and apply the strategies to reading material in
the content areas as well. Day and Elksnin (1994) noted
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that successful students are active participants in their
own learning who use the strategies they have learned to
apply to other situations.

As Glasser (1992) stated,

We should never forget that people, not curriculum,
are the desired outcome of schooling.

What we want to

develop are students who have the skills to become
active contributors to society who are enthusiastic
about what they have learned, and who are aware of how
learning can be of use to them in the future (p. 28).
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CHAPTER III
PROCEDURES

The purpose of this project was to develop a Teacher's
Resource Guide consisting of instructional strategies and
activities to be used concurrently with appropriate
literature for middle and high school students with SLD in
the area of reading.

The project was developed to be used

as a supplement to a predominantly skills-based reading
curriculum.
A search for specific learning disabilities, reading
preferences of middle and high school male students,
literature-based reading curriculum, and instructional
strategies was completed through Central Washington
University's Library and Educational Technology Center.
Educational Resources Information Center(ERIC), CATTRAX,
INTERNET, and Inter-Library Loan were also accessed.
The criteria established for the selection of
literature included one or more of the following:

1.

Survey and descriptive literature related to the reading
preferences of middle and high school male students, 2.
Notable children's literature based on recommendations such
as Booklist, Children's Choice Awards publication cited
annually in The Reading Teacher, and Young Adult Awards
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published by Journal of Adolescent & Adult Literacy, awards
received, such as Newbery and Corretta Scott-King. 3.
Reading level must fall between grades 4 and 9, as the
students in the author's classroom reading levels are in
this range. Student choices, identified by a Reading
Interest Inventory given to students in the author's
classroom, were given priority in text selection as long as
the reading level met the established criteria.

Because of

the high percentage of male students in the author's
classroom, research primarily focused on the reading
preferences of male students.

However, the literature and

strategies can be used with both male and female students.
The three instructional strategies; Semantic Webbing,
Story Mapping, and KWL were selected for use based on the
premise that teaching a few strategies was more appropriate
initially (Pressley, 1990).

Each of these strategies will

be introduced as a mini-lesson, concurrently with the
introduction of the literature (Appendix I).

Additional

strategies will be taught as students have incorporated
these strategies into their curriculum.

Some strategies

have been introduced in previous lessons and consequently
are included in the pre, during, and post-reading
activities.

For example, all of the literature activities

include using the summarizing strategy in their response
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journal, as this strategy was previously introduced to the
students.

Another strategy namely reciprocal teaching, is

also integrated into the literature activities as this
strategy was previously introduced.

Another criteria for

the selection of strategies was based on the individual
content of the literature.

For example, the strategy KWL

was used with the Glencoe Science text as KWL is an
appropriate and effective strategy for use with content
area curriculum.

Again, a strategy known as the Mnemonic

Method was introduced in a previous lesson and will be
included in the science text activity along with the KWL
instructional strategy.
The Teacher's Guide was then compiled to be used by
educators in the resource room for students of middle and
high school-age students with SLD.

Each Literature

Activity in the guide is organized in the following
sequence: texts are in alphabetical order by author,
followed by the title of the text.

The abbreviations, R.L.

and I.L. represent the Reading Level and Interest Level of
the text, respectively.

Genre, which is the thematic

classification of literary types and the synopsis which is
a brief summary of the plot, are both included in the
Literature Activity.

Instructional strategies and the

objectives are listed next. The majority of the literature
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activities consist of pre, during, and post-reading
activities.

Each Literature Activity concludes with

Literature Links which is a resource listing additional
literature related to the core text.
As mentioned previously, the main portion of the
Literature Activity includes pre, during, and post-reading
activities for six fiction and four non-fiction literature
selections of varied genres.

The instructional strategies

listed are to be used concurrently with pre-reading,
during-reading, and post-reading activities.

Again, the

instructional strategy is to be taught concurrently with
the reading of the text in the form of a mini-lesson
(Appendix I).
Pre-Reading Strategy
An example of a pre-reading Literature Activity using
the Semantic Web as a strategy for the text Woodsong is as
follows:
Teacher:

Who remembers an author by the name of Gary

Paulsen?

(Teacher passes out copies of the text)

Student:

I remember reading some book by that guy.

think it was about a dog race.

I

Yea, the Iditarod in

Alaska.
Teacher:

Dogsong?

It was written by Paulsen.

There are

several narratives written about the Iditarod race.
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Student:

I don't remember.

But I've read a lot of

Paulsen's books.
Teacher:

Paulsen has written a lot of young adult books.

(Teacher begins to create a semantic web on butcher paper
writing the main word, Woodsong, in the center and drawing
a circle around it).

Woodsong, the text you have in front

of you, is the book we're starting this week. What can you
tell me about Woodsong, based on the cover, synopsis, and
illustrations?
Student:

Feel free to look through the text.

It's by Gary Paulsen and it's about a dogsled

race.
Teacher: Yes.

(She adds these details to the web.)

What

else can we find out?
Student:

It says here that the race is called the Iditarod

and that it's a true story.
Teacher:

Yes.

What do we call a story that is true, based

on facts?
Student:

Non-fiction

Teacher:

Right! It's called non-fiction.

add to the web. )

(She continues to

What style of writing is Paulsen using?

Student:

I don't know.

Teacher:

Have you heard of the term "Narrative?"

narrative
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A

The teacher continues with this pre-reading strategy
to activate prior knowledge about the text.

The final step

is to add specific labels to the groups of words.

After

the students have finished the teacher-made web on the
paper, she will ask them to transfer this and any
additional information to their individual web, adding to
the web as new information is learned.

At this point the

teacher will explain to them that they have learned a prereading strategy, namely, semantic webbing, that encourages
readers to think about the reading prior to reading it.

It

is also at this time when new vocabulary words can be
introduced as they appear on the semantic web.

Vocabulary

activities may include: using words in context, finding
synonyms and antonyms, creating a crossword or word search,
or looking up words in a dictionary (Appendix G).
During-Reading Strategy
An example for using a during-reading strategy called
a Story Map with Woodsong is as follows:
A story map can be introduced as a during-reading
strategy by having the students fill in the missing
information (Appendix A).

The teacher leads the students

through the story map, asking for details such as the title
and author.

Additional information can be added throughout

the readings as students progress in the text.
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Again, the

teacher explains that this is a strategy that is designed
to help readers focus on details during the reading of a
text that may lead to increased reading comprehension.

The

during-reading activities can be used with students working
independently, one-on-one with the teacher, or in a small
group setting.
Post-Reading Strategy
An example of a post-reading activity with Woodsong is
as follows:
Each student is required to complete the assigned
activities such as the individual semantic web, story map,
and/or KWL.

In addition, the student is required to

complete the response journal, literature log and book
review.

A response journal is where a student cites such

information as predictions of a reading, summarizes a
chapter, or relates the text to one's own experiences in
their journal.

The literature log is a record of the

number of pages read from the core text, within a given
time period. The book review includes such items as title,
author, genre, general summary of the text, and the
reviewers opinion and recommendation of the book.

A post-

reading activity is then chosen from the list or created by
the student.

Most likely this activity was selected in the

during-reading stage while the student was reading the
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text. Consequently, the project may be close to completion.
The student continues to work on the post-reading activity
through to completion.
The literature activity concludes with Literature
Links.

This is a reference for readers interested in

reading additional texts related to the core text.
The objective of the activities is to introduce or
reinforce the strategy involved.

While each of the reading

activities includes myriad of activities for the teacher to
use, the objective is to stress the usage of the strategy
and transfer this skill to other narratives or expository
text.

The literature activities consistently stress an

instructional strategy throughout the pre, during, and post
reading activities.
The guide is flexible in that the teacher can select
any of the nine Literature Activities to start with. For
example, the teacher may want to begin with Maniac Magee,
as this activity uses only one strategy, namely Story
Mapping.

The next literature activity chosen by the

teacher may introduce another strategy as well as reinforce
the story mapping strategy.

The guide may also be modified

for individual use, one-on-one or small group instruction,
depending on the student population in a resource room and
also the student's individual goals and objectives from the
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IEP. The amount of time spent on each text will also vary
as student's individual needs vary.
The guide will serve as a resource for teachers
seeking to integrate a literature-based reading curriculum
with a skills-based curriculum.

Numerous activities and

strategies are presented for use as one source for
incorporating literature into a skills-based curriculum,
but are not intended for use as a complete reading program.
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CHAPTER 4
The Project

A Guide of Motivational Activities and Supplementary
Materials for use with Selected Reading Texts
Appropriate for use with Middle and High School Male Students with
Learning Disabilities

By Dianne H. Owens
December, 1999
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Author:

Avi

Title:

The Fighting Ground

R.L.:

5

I.L.:

4-7

Genre:

Historical Fiction

Synopsis:

Jonathan, a young teenage boy, dreams of fighting in the

American Revolution. He is recruited into a fighting unit and experiences
the harsh reality of war, including being taken prisoner and killing the enemy.
Strategies: Semantic Webbing and Story Mapping
Objective: To introduce semantic webbing and story-mapping as

instructional strategies that may increase reading comprehension.
Reading Activities:
Pre-Reading:

1.

After reading the synopsis of The Fighting Ground, each
student will create an individual semantic web to elicit prior
knowledge about war, specifically the Revolutionary War.
The webs will be shared with the group.
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2.

Each student will make predictions of the text's content
based on the synopsis, title, cover, and illustrations. The
predictions are then noted in individual response journals.

3.

Each student will fill in a portion of a story
Map (Appendix A). Pre-reading information of
the story map will include the title and
author of the text.

During-Reading:

1.

As in pre-reading, students will make predictions of the
assigned readings based on previous readings, title of
chapter, illustrations, and prior knowledge. These
predictions are then noted in the student's response
journal.

2.

Each student will read silently or with a partner the
required number of pages in the text and write a personal
response in the individual response journal. At this time,
the student will record the pages read in the literature log.
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3.

Students will meet as a group to discuss elements of The
Fighting Ground, such as character, setting, and plot. The
information is transferred to the story map.

4.

Select a vocabulary activity (Appendix G).

5.

Each student will fill out a literature log after each reading
of the text (Appendix E).

6.

After finishing the text, each student will complete a book
review (Appendix D).

Post-Reading:

1.

Each student will complete the semantic web, story map,
literature log, and book review.

2.

Each student will select one or more of the following
suggested activities to complete:

a)

Write a two-day journal, as Jonathon did in
the Fighting Ground, about an adventure you've had.

b)

Create a two-day time line of Jonathon's
adventures.

c)

Create movie frames of specific events from
The Fighting Ground (Appendix F).
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d)

Student-generated ideas or Additional PostReading Activities (Appendix H).

Literature Links: War Comes to Willy Freeman and The Bloody Country, by

James Lincoln Collier and Christopher Collier; Dateline Troy, by Paul
Fleischman; The Journal of William Thomas Emerson, (Dear America series).
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Author:

Babbitt, Natalie

Title:

Tuck Everlasting

R.L.:

6

I.L.:

5-7

Genre:

Fantasy

Synopsis:

Ten-year-old Winnie Foster discovers the magic natural springs

which gives the Tuck family eternal life. She is faced with the decision of
whether or not to drink from it. A stranger approaches Winnie with a
proposition to sell the secrets of the magic fountain for the benefit of
mankind, which forces the young girl to examine the natural life cycle and
the meaning of death.
Strategy:

Story Mapping

Objective: To introduce story mapping as an instructional strategy that may

increase reading comprehension.
Reading Activities:
Pre-Reading:

1.

Introduce the lesson by displaying a Mobius strip (a strip of
paper with a line drawn on one side, from end to end, half
twisted, and fastened). Ask the students what happens when
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one end of the line connects to the other. How does this relate
to the title? The students can make their own Mobius strip or
this activity may be saved for a post-reading activity.
2.

Quote the following statement from Tuck Everlasting: Winnie
said, "It'd be nice if nothing ever had to die." Ask students to
make predictions about the book based on this statement.

3.

The student will make predictions of the text's content based
on the synopsis, cover, title, and illustrations. These
predictions are then noted in the response journal.

4.

After reading the synopsis of Tuck Everlasting, each student
will fill in a portion of a story map (Appendix A).

During-Reading:

1.

As in pre-reading, students will make predictions
of the assigned reading based on previous readings, title of
chapter, illustrations, and prior knowledge. These predictions
are then noted in the response journal.

2.

Each student will read silently or with a partner
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the required number of pages in the text and write a response
in the individual response journal. At this time, the student will
record the pages read in the literature log.
3.

The students will meet as a group to discuss elements of Tuck
Everlasting such as character, setting, and plot. The
information is then transferred to the individual story map.

4.

Have students find and share examples of figurative language,
such as "I'm about as dry as dust."

5.

Select a vocabulary activity (Appendix G).

6.

Each student will fill out a literature log after each reading of
the text (Appendix E).

7.

After finishing the text, the student will complete a book
review (Appendix D).

Post-Reading:

1.

Each student will complete the story map, literature log, and
book review.

2.

Each student will select one or more of the following suggested
activities to complete:
a) Create a travel brochure of Tree-gap.
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b) Research the origins of myths such as elves,
Loch Ness Monster, or Leprechauns. With this
research, the student can fill in the
information on Favorite Beliefs (Appendix C).
c) Create an acrostic for each character or
setting of Tuck Everlasting.
d) Make a Mobius strip.
e) Create a new jacket for Tuck Everlasting.
f)

Student-generated ideas or Additional PostReading Activities (Appendix H).

Literature Links: The Search for Delicious and Knee Knock Rise, by Natalie
Babbitt; Harry Potter, by J.K. Rowling; The Whipping Boy, by Sid Fleischman;
The Chronicles of Narnia, by C.S. Lewis.
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Author:

Editors of the Daily Record

Title:

Kittitas County Historic Photo Album

R.L.:

9

I.L.:

7+

Genre:

Historical Non-Fiction

Synopsis:

A history of nineteenth and early twentieth-century Kittitas

County from its earliest settlement to the founding of Ellensburg, Cle Elum,
Kittitas, Thorp, and Roslyn, using photographs and primary sources.
Strategies: Semantic Webbing and KWL
Objective: To introduce semantic webbing and KWL as instructional
strategies that may increase reading comprehension.
Reading Activities:
Pre-Reading:

1.

After previewing the text, various artifacts, and other
resources, each student will create an individual semantic web to
elicit prior knowledge about the history of Kittitas County.
Webs will be shared with the group.

2.

As a group, the students will share their web and then transfer
the information to group and individual KWL charts (Appendix B).
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During-Reading:

1.

As a group, the students read a portion of the text assigned to
them (When students read aloud, they have pre-selected and
pre-read a passage prior to reading aloud within a group).

2.

Students add to the group KWL chart throughout the readings
and transfer this information to individual KWL charts.

3.

Students respond to passages by writing in their individual
response journal. At this time, the pages read are to be
recorded in the literature log.

4.

Select a vocabulary activity (Appendix G).

5.

Research the etymology of town or street names.

6.

Each student will fill out a literature log after each reading of
the text (Appendix E).

7.

After finishing the text, the student will complete a book review
(Appendix D).

Post-Reading:

1.

Each student will complete the semantic web, KWL chart,
literature log, and book review.
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2.

Each student will select one or more of the following suggested
activities to complete:
a)

Visit sites like the Kittitas County Museum or Thorp Grist
Mill. Write a review in the class or school newspaper of the
specific tour exhibits.

b)

Take pictures of the town as it looks today and
compare/contrast them with photographs of the past.
Make a collage of the photographs.

c)

Conduct interviews with residents of Kittitas County who
have lived in the area for a number of years.

d)

Student-generated ideas or Additional Post-Reading
Activities (Appendix H).

Literature Links: A Historical Album of Washington, by William Cocke; The

Northwest, by Thomas G. and Virginia Aylesworth.
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Author:

Fox, Paula

Title:

The Slave Dancer

R.L.:

6

I.L.:

5-9

Genre:

Historical Fiction

Synopsis:

Jesse, a young teenage boy, is snatched from the docks of New

Orleans and thrown aboard a slave ship to play his fife for captured slaves.
Jesse learns to survive the horrifying conditions of slavery.
Strategies: Semantic Webbing and Story Mapping
Objective:

To introduce semantic webbing and story mapping as

instructional strategies that may increase reading comprehension.
Reading Activities:
Pre-Reading:

1.

After reading the synopsis of Slave Dancer, each student will
create an individual semantic web to elicit prior knowledge about
slavery, slave ships, and Africa. The webs will be shared with the
group.

2.

Each student will make predictions of the text's content based
on the synopsis, title, cover, and illustrations. The predictions
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are then noted in the response journal, and shared/compared
after the reading of the text.
3.

Each student will fill in a portion of a story map (Appendix A).
Pre-reading information on the story map will include title and
author of the text.

During-Reading:

1.

As in pre-reading, students will make predictions of the assigned
reading based on previous readings, title of chapter, illustrations,
and prior knowledge. The predictions are then noted in the
response journal.

2.

Each student will read silently or with a partner the required
number of pages in the text and write a response in the
individual response journal. At this time, the pages read are
recorded in the literature log.

3.

Students will meet as a group to discuss elements of Slave
Dancer such as characters, setting, and plot. The information
can be transferred to the individual story map.

4.

As a group, students will create a character web of Jesse.

5.

Select a vocabulary activity (Appendix G).
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6.

Each student will fill out a literature log after each reading of
the text (Appendix E).

7.

After finishing the text, the student will complete the book
review (Appendix D).

Post-Reading:

1.

Each student will complete the semantic web, story map,
literature log, and book review.

2.

Each student will select one or more of the following suggested
activities to complete:
a)

Create a Reader's Theater from the text.

b)

Create a mural depicting the voyage.

c) Using a Venn Diagram, compare/contrast Slave
Dancer to a similar text such as Winter of
Fire.
d) Create a new jacket for Slave Dancer.
e) Student-generated ideas or Additional PostReading Activities (Appendix H).
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Literature Links: M.C. Higgins. the Great, by Virginia Hamilton, Jump Ship
to Freedom, by James Lincoln Collier and Christopher Collier, Winter of Fire,
by Sherryl Jordan; Maiden Voyage. by Tania Aebi and Bernadette Brennan.
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Author:

George, Jean Craighead

Title:

Julie of the Wolves

R.L.:

5

I.L.:

4-8

Genre:

Adventure, Fiction

Synopsis:

Lost in the Alaskan wilderness, a young Inuit girl befriends a

pack of wolves and learns to appreciate her heritage as well as develops a
sense of oneness with nature.
Strategies: Semantic Webbing and Story Mapping
Objective: To introduce semantic webbing and story mapping as

instructional strategies that may increase reading comprehension.
Reading Activities:
Pre-Reading:

1.

Have students empty their pockets of a few chosen
items. Tell each student to analyze their personal belongings.
Now tell them to imagine they are lost in the wilderness in
Alaska. Discuss the value of the items and what a person might
need if stranded in the wilderness.
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2.

After reading the synopsis of Julie of the Wolves, each student
will create an individual semantic web to elicit prior knowledge
about wilderness survival, Alaska, and the Inuit. The web will
be shared with the group.

3.

Each student will fill in a portion of a story map (Appendix A).
Pre-reading information on the story map will include title and
author of the text.

During-Reading:

1.

As in pre-reading, students will make predictions of the assigned
readings, title of chapter, illustrations, and prior knowledge. The
predictions are then noted in the response journal.

2.

Each student will read silently or with a partner the required
number of pages in the text and write a response in their
individual response journal. At this time, the pages read are
recorded in the literature log.

3.

The students will meet as a group to discuss elements of Julie of
the Wolves such as characters, setting, and plot. The
information is then transferred to the individual story map.

4.

Select a vocabulary activity (Appendix G).
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5.

Each student will fill out a literature log after each reading from
the text (Appendix E).

6.

After finishing the text, the student will fill out a book review
(Appendix D).

Post-Reading:

1.

Each student will complete the semantic web, story map,
literature log, and book review.

2.

Each student will select one or more of the following suggested
activities to complete:
a) Using a Venn Diagram, compare/contrast Julie of
the Wolves to a wilderness survival story such as Gary
Paulsen's Hatchet.
b) Conduct a literary interview where one student
plays the role of Julie from Julie of the Wolves while the
other student plays the role of interviewer.
c) Make a diorama of the setting.
d) Student-generated ideas or Additional Post-Reading
Activities (Appendix H).

59

Literature Links: Julie's Wolf Pack, by Jean Craighead George; Hatchet,

The River, Brian's Winter, and The Voyage of the Frog, by Gary Paulsen; The
Place of Lions, by Eric Campbell.
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Authors:

McKissack, Patricia and Fredrick

Title:

Black Diamond

R.L.:

5

I.L.:

3-10

Genre:

Historical Non-Fiction

Synopsis:

This fast-paced narrative history tells the story of the Negro

Leagues, with vignettes of legendary heroes such as base-stealing Cool Papa
Bell and pitcher Sachel Paige. The account documents the era of
segregation in which first-rate ballplayers were forced to play and travel
while enduring second-rate living conditions.
Strategies: Semantic Webbing and KWL
Objective: To introduce semantic webbing and KWL as instructional

strategies that may increase reading comprehension.
Reading Activities:
Pre-Reading:

1.

After reading the synopsis of Black Diamond, each student will
create a semantic web to elicit prior knowledge about black
baseball leagues. The webs are shared with other group
members.
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2.

Each student will make predictions of the text's content based
on the synopsis, cover, title, and illustrations. These predictions
are then noted in the response journal.

3.

The information used in the web is transferred to the "K" and
"W" on the group and individual KWL charts (Appendix B).

During-Reading:

1.

As in pre-reading, students will make predictions of the assigned
reading based on previous readings, title of chapter, illustrations,
and prior knowledge. The predictions are noted in the response
journal.

2.

Each student will read silently or with a partner the required
number of pages in the text and write a response in the
individual response journal. At this time, the student will record
the pages read in the literature log.

4.

Each student will add to the KWL chart as questions arise (Want
to Know) or new information is learned (What I Learned).

5.

Select a vocabulary activity (Appendix G).

6.

Each student will fill out a literature log after each reading of
the text (Appendix E).

(
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7.

After finishing the text, the student will complete a book review
(Appendix D).

Post-Reading:

1.

Each student will complete the semantic web, KWL chart,
literature log, and book review.

2.

Each student will select one or more of the following suggested
activities to complete:
a)

Research why Black Diamond won the Coretta Scott-King
award. Write a summary or create an award for the honor.

b)

Using a Venn Diagram, compare/contrast to show
similarities and differences of the Black Negro Leagues to
the baseball leagues of today.

c)

Choose a favorite baseball player from today's
teams and compare/contrast with a player from
the Black Negro League.

d)

Compare/Contrast Black Diamond with I Had a
Hammer by Hank Aaron.

e)

Student-generated ideas or Additional Post-Reading
Activities (Appendix H).
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Literature Links: The Story of Negro League Baseball, by William Brashier;
I Had a Hammer, by Hank Aaron; Blackball Superstars: Legendary Players of
the Negro Baseball Leagues, by Ace Collins and John Hillman; Leagues Apart,
by Lawrence S. Ritter; Kareem, by Abdul-Jabbar Kareem and Mignon
McCarthy.
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Author:

Murphy, Jim

Title:

The Boys War

R.L.:

5

I.L.:

5-10

Genre:

Historical Non-Fiction

Synopsis:

Letters, diaries, and Civil War-period photographs examines the

experiences of boys under the age of sixteen who fought. This brings the
history of this war alive with gripping first-hand accounts.
Strategies: Semantic Webbing and KWL
Objective: To introduce semantic webbing and KWL as instructional

strategies that may increase reading comprehension.
Reading Activities:
Pre-Reading:

1.

After reading the synopsis of The Boys' War, each student will
create an individual semantic web to elicit prior knowledge about
war, specifically the Civil War. The webs will be shared with
group members.
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2.

Each student will make predictions of the text's content based
on the synopsis, cover, title, and illustrations. The predictions
are noted in the response journal.

3.

As a group, the students will each share their web and then
transfer this information to group and individual KWL charts.

During-Reading:

1.

As in pre-reading, students will make predictions of the assigned
reading based on previous readings, title of chapter, illustrations,
and prior knowledge. The predictions are noted in the student's
response journal.

2.

Each student will read silently or with a partner the required
number of pages in the text and write a response in the
individual response journal. At this time, the pages read are
recorded in the literature log.

3.

Students will meet as a group to discuss elements of The Boys'
War such as characters, setting, and plot. The information is
then transferred to the individual story map.

4.

Each student will add to the KWL chart as questions arise (Want
to Know) or new information is learned (What I Learned).
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5.

Select a vocabulary activity (Appendix G).

6.

Each student will fill out a literature log after each reading of
the text (Appendix E).

7.

After finishing the text, the student will complete a book review
(Appendix D).

Post-Reading:

1.

Each student will complete the semantic web, KWL chart,
literature log, and book review.

2.

Each student will select one or more of the following suggested
activities to complete:
a)

Create a time line of events from the Civil War.

b)

Using a Venn Diagram, compare/contrast Confederate and
Union Soldiers, or Civil War soldiers to soldiers of the 20th
Century.

c)

Conduct a literary interview where one student plays the
role of a Civil War soldier while the other student plays the
role of interviewer.

d)

Attend a re-enactment of the Civil War. Summarize the
event through narrative or pictorial essay.
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e)

Student-generated ideas or Additional Post-Reading
Activities (Appendix H).

Literature Links: The Perilous Road, by William 0. Steele; Joseph: 1861. A
Rumble of War, by Bonnie Pryor; Soldiers Heart, by Gary Paulsen; The Red
Badge of Courage, by Stephen Crane; The Journal of James Edmond Pease: A
Civil War Union Soldier, (My Name is America series).
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Author:

Paulsen, Gary

Title:

Woodsong

R.L.:

6

I.L.:

7+

Genre:

Adventure, Non-Fiction

Synopsis:

The author relates a personal narrative of his life in Minnesota

and Alaska as he prepares for the Iditarod. Compelling vignettes reveal the
intimacies and dangers of racing sled dogs through wilderness expanses in
sub-zero degree conditions.
Strategies: Semantic Webbing and Story Mapping
Objective: To introduce semantic webbing and story mapping as

instructional strategies that may increase reading comprehension.
Reading Activities:
Pre-Reading:

1.

After reading the synopsis of Woodsong, each student will
create an individual semantic web to elicit prior knowledge about
the Iditarod, Alaska, and racing sled dogs. The web will be
shared with the group.
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2.

Each student will make predictions of the text's content based
on the synopsis, cover, title, and illustrations. The predictions
are then noted in the response journal.

3.

Each student will fill in a portion of a story map (Appendix A).
Pre-reading information on the story map includes such details as
title and author of the text.

During-Reading:

1.

As in pre-reading, students will make predictions of the assigned
reading based on previous readings, title of chapter, illustrations,
and prior knowledge. The predictions are to be noted in the
response journal.

2.

Each student will read silently or with a partner the required
number of pages in the text and write a response in their
individual response journal. The pages read are then recorded in
the literature log.

3.

The students will meet as a group to discuss elements of
Woodsong such as characters, setting, and plot. This
information is then transferred to the individual story map.

4.

Select a vocabulary activity (Appendix G).
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5.

Create a character web of Paulsen. Discuss the character of a
person who would risk the Iditarod.

6.

The student will fill out a literature log after each assigned
reading (Appendix E).

7.

After finishing the text, the student will complete a book review
(Appendix D).

Post-Reading:

1.

Each student will complete the semantic web, story map,
literature log, and book review.

2.

Each student will select one or more of the following suggested
activities to complete:
a)

Create a time line of the Iditarod race.

b)

Using a Venn Diagram, compare/contrast Woodsong with
Gary Paulsen's Dogsong or a similar text about the Ititarod
race.

c)

Using Kidpix graphics software program, design a map of
Paulsen's Iditarod race from Anchorage to Nome, Alaska.
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d)

Create a pictorial essay of the annual Iditarod Race in
Alaska, using magazines, newspapers, and the Internet as
resources.

e)

Student-generated ideas or Additional Post-Reading
Activities (Appendix H).

Literature Links: Dogsong and Dogteam by Gary Paulsen, Racing Sled Dogs

by Michael Cooper; Susan Butcher: Sled Dog Racer, by Ginger Wadsworth;
Susan Butcher and the Iditarod Trail, by Ellen M. Dolan; Racing the Iditarod
Trail, by Ruth Crisman; Black Star, Bright Star, by Scott O'Dell; The Dog
Who Wouldn't Be, by Farley Mowat; North: Adventures in the Frozen Wild,
by Nicolas Vanier.
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Title:

Science Interactions. Course Two
"Chapter Ten, Minerals and Their Uses"

R.L.:

7

I.L.:

7+

Genre:

Science, Non-Fiction

Strategies: Semantic Webbing and KWL
Objective: To introduce semantic webbing and KWL as instructional

strategies that may increase reading comprehension.
Reading Activities:
Pre-Reading

1.

After examining various artifacts and chapter 7 of the
science book, the student will create an individual semantic
web to elicit prior knowledge about rocks and minerals.
The web will be shared with the group.

2.

The information used in the web is then transferred to
the "KNOW" on the individual KWL charts (Appendix B).
The student will then fill in the "WANT TO KNOW" of the
KWL chart.
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During-Reading:

1.

The student will read silently or with the teacher the
required number of pages in the chapter and write a
response in their science response journal. At this time,
the pages read are recorded in the literature log.

2.

The student will add to the KWL chart as questions arise
"WANT TO KNOW" or when new information is learned
"WHAT I LEARNED".

3.

Student will create a mnemonic using key terms such as

mineral and gem.
4.

Select a vocabulary activity (Appendix G).

Post-Reading:

1.

The student will complete the KWL chart and the
semantic web.

2.

The student will select one or more of the
following suggested activities to complete:
a) Using a Venn Diagram, compare/contrast
rocks and minerals.
b) Create a Diorama of rocks and minerals.
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c) Create a pictorial essay showing five ways in which
minerals are important to your daily life.
d) Student-generated ideas or Additional Post-Reading
Activities (Appendix H).
Literature Links: 3D Eyewitness: Rocks and Minerals, by Cally Oldershaw; Be

Your Own Rock and Mineral Expert, by Michele Pinet; Janice VanCleave's
Rocks and Minerals: Mind-Boggling Experiments You Can Turn into Science
Fair Projects, by Janice VanCleave.
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Author:

Spinelli, Jerry

Title:

Maniac Magee

R.L.:

5

I.L.:

4-8

Genre:

Sports, Fiction

Synopsis:

Jeffrey Lionel, a twelve-year-old boy known to townspeople as

Maniac Magee, can hit a home run off the best pitchers and outrun the
fastest dogs, but he must confront prejudice as he attempts to cross the
boundary between the white West End and the black East End of Two Mills,
Pennsylvania.
Strategy: Story Mapping
Objective: To introduce story mapping as an instructional strategy that may

increase reading comprehension.
Reading Activities:
Pre-Reading:

1.

Discuss what prejudice is. Elicit specific examples of prejudice
from the students.

2.

After reading the synopsis of Maniac Magee, the
student will fill in a portion of a story map (Appendix A).
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3.

Each student will make predictions of the text's content based
on the synopsis, cover, title of chapter, and illustrations. The
predictions are then noted in the response journal.

During-Reading:

1.

As in pre-reading, students will make predictions
of the assigned reading based on previous readings, title of
chapter, illustrations, and prior knowledge. These predictions
are then noted in the response journal.

2.

Each student will read silently or with a partner
the required number of pages in the text and write a response in
the individual response journal.

At this time, the student will

record the pages read in the literature log.
3.

The students will meet as a group to discuss
elements of Maniac Magee such as characters, setting, and plot.
The information is then transferred to the individual story map.

4.

Select a vocabulary activity (Appendix G).

5.

Each student will fill in a literary log after
each reading of the text (Appendix E).

6.

Create a web of the main character, Jeffrey.
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7.

After finishing the text, the student will
complete a book review (Appendix D).

Post-Reading:

1.

Each student will complete the semantic web, story map,
literature log, and book review.

2.

Each student will select one or more of the following suggested
activities to complete:
a) Using a Venn Diagram, compare/contrast facts
from fiction events in Maniac Magee.
b) Make a board game based on the characters and
events of Maniac Magee.
c) Compare/Contrast Maniac Magee with another text
such as I Had a Hammer that confronts prejudice
issues.
d) Student-generated ideas or Additional PostReading Activities (Appendix H).

Literature Links: I Had a Hammer, by Hank Aaron; Annie's Promise, by Sonia

Atheneum; The Hit-Away Kid, by Matt Christopher; Kareem, by AbdulJabbar Kareem and Mignon McCarthy.
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APPENDIX A

oSTORI' MIP
Name:

Dafe:

Ti+/e:

Mhot-:

.Sfory .Seffln9:
Time:

Place:
Main Characfers, (name ard desct-ipfion)
/.

3.

A-oh/em or Cor!P/icf:

,So/ufion:
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APPENDIX B

KWL

KNOW

WANT TO KNOW
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LEARNED

APPENDIX C

FAVORITE BELIEFS
Belief
Origin or
History: _ _ _ _ _ _ _ _ _ _ _ _ _ __

Description: _ _ _ _ _ _ _ _ _ _ _ _ __

Personal feeling about the belief: _ __

II lustration:
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APPENDIX D
BOOK REVIEW

Title:

Author:

One paragraph summary:

Evaluation/Recommendation:

Date:

Reviewed by:
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APPENDIX E
LITERATURE LOG
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APPENDIX F

MOVIE FRAMES

Produced by

Directed by

The End
Would you like to
m2.ke your own movie?
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APPENDIX G

VOCABULARY ACTIVITIES

1.

Create a crossword puzzle or word search puzzles using the vocabulary
words from a book.

2.

Conduct a Spelling Bee using specific vocabulary words from the book.
The student must use the word correctly, in context, as well as spell
the word.

3.

Play Vocabulary Basketball. Two teams compete against each other by
calling out a specific vocabulary word to the other team. The student
who is "up" spells, and uses the word in a sentence. If correct, the
student throws a nerf ball into a wastebasket for 3 points (1 for the
spelling, 1 for the sentence, and 1 for the throw). If an incorrect
answer is given, the question will go to the other team.

4.

Create vocabulary cards and use for vocabulary review games.

5.

Create an Illustrated Dictionary of the vocabulary words.

6.

Research the etymology of vocabulary words.

7.

Create and play Vocabulary Concentration.

8.

Create and play Vocabulary Jeopardy.
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9.

Create a vocabulary bulletin board displaying "Vocabulary Words of the
Day".

10.

Search for vocabulary words in the newspaper or magazines. These can
then be cut out and used in sentences.

11.

Create a vocabulary BINGO game.
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APPENDIX H
ADDITIONAL POST-READING ACTIVITIES

1.

Summarize a book of fiction by writing a newspaper article or news
report as if the story was non-fiction.

2.

Summarize the book in comic book form.

3.

Summarize a book in poetry form.

4.

Write a letter to a friend describing the setting, plot, and characters
of the book.

5.

Write a letter to your favorite character from a book.

6.

Write and illustrate a short synopsis of the book.

7.

Create a time line of events from the book.

8.

Create a diorama of the setting and characters from a book.

9.

Rewrite a selection from a book into a Reader's Theater.

10.

Write to the author.

11.

Compare/contrast books by the same author or genre.

12.

Give the book a new ending.

13.

Create a new book jacket for a book.

14.

Research the author and do an author study.
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15.

Write a sequel to a book in narrative form, Reader's Theater, or a
visual display.

16.

Conduct a literary interview with one student playing the interviewer
and the other a character from the book.

17.

Using descriptive passages, draw characters or scenes form a book.

18.

Play Twenty Questions. Give clues about a character, setting, or plot.

19.

Create a model of a scene from a book.

20. Draw a map showing the location of a journey. For example, the route
of the Iditarod race. You may want to use Kidpix graphic software
program to design a map.
21.

Design a travel brochure describing the setting from a book.

22. Create a board game of the book.
23. Draw a film strip of the book (Appendix F).
24. Design an award for a book.
25. Change the ending of the book.
26. Illustrate pictures that depict the literal meaning of figurative
expressions from a book.
27. Create a poster advertising a book.
28. Dramatize an important scene or character from a book.
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29. Illustrate a book that has little or no illustrations.
30. Write a biography of the main or favorite character.
31.

Compare/contrast the movie and book versions of the story.

32. Research the period of time the story was set or when the book was
written.
33. Create a mural showing the main events of the book.
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APPENDIX I

STRATEGY MINI-LESSONS

SEMANTIC WEBBING:

STEP 1: The teacher selects a word or topic.

STEP 2: The teacher writes the word on butcher paper, drawing a circle
around it.

STEP 3: The teacher encourages the students to brainstorm as many related
words as possible.

STEP 4: Students and teacher add labels to the groups.
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STORY MAPPING:

The teacher uses the story map as a guide when leading a discussion about a
text (Appendix A). The map can be used as a pre, during, and post-reading
activity. It can also serve as a summary for the text when completed.

92

KWL:

STEP 1: The teacher creates a KWL chart out of butcher paper. The
students fill in the "K" column-- what they know about a topic.

STEP 2: Students put the information into categories.

STEP 3: The teacher leads a discussion to compile the information and to
generate questions for the text.

STEP 4: After discussion, the students then fill in the "W" column of the
chart.

STEP 5: Students read the text selection.

STEP 6: Students fill in the "L" column of the chart- listing the information
they learned.
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CHAPTER 5
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Summary
As students with SLD progress through the middle
and high school years, the academic expectations increase.
Focusing on a skills approach to reading limits students
who are being exposed more and more to narrative and
content area reading selections. The implementation of
strategies used concurrently with relevant and interesting
literature-based materials and activities may contribute
toward creating a balanced reading program which involves
maximizing students' opportunities to use the syntactic,
semantic, and schematic analysis of text.

A balanced

reading curriculum promotes skills and meaning as well as
considers students' interests and abilities. The
teaching/modeling and ongoing use of instructional
strategies may benefit students and promote success in
their reading curriculum as well as enable them to
generalize to the content areas.

Thus, students with SLD

may have the opportunity to succeed in the general
education setting by transferring the strategies learned to
content areas in the general education curriculum.
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Using instructional strategies concurrently with
appropriate literature-based materials, along with the prereading, during-reading, and post-reading activities,
educators may help to increase comprehension skills within
both special and general education settings.

Conclusions
This project contains specific instructional
strategies and pre-reading, during-reading, and postreading activities for ten literature selections.

The

purpose of the project was to introduce three instructional
strategies concurrently with the reading activities to
increase comprehension of the text.

Nine of the ten books

were selected based on research that focused on reading
preferences of male, middle and high school students and a
reading inventory conducted by the students in the author's
classroom.

The tenth book, Science Interactions, was

included as a content area text that students use in the
general education classroom.
The project will be implemented with middle and high
school students in the resource room during the 1999-2000
school year.

The author works in this classroom and will

be responsible for implementing these activities as one
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tool to use to support the existing skills-based reading
curriculum.

Recommendations
1.

Introduce additional instructional strategies such as
SQ3R as previous strategies are acquired.

2.

Select texts for future Literature Activities based on
specific criteria including appropriate
reading/interest levels, notable attributes such as
awards and recommendations received, and student
choice.

3.

Continue development of post-reading activities.
Suggestions can be added to the Additional Post-Reading
Activities list by educators and students alike as
ideas are presented.

4.

Develop a rubric for the pre-reading, during-reading,
and post-reading activities for assessment purposes.

5.

Assess for generalization of instructional strategies
within both the special and general education
environments.
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